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Executive Summary 

 

The overarching goal of SPAN (Science for Prevention Academic 
Network) was to:  

(i) improve the integration of prevention science in the higher 
education sector and to improve skill mobility across Europe;  

(ii) develop and share best practice in prevention science education 
training and workforce and;  

(iii) support the development of innovative ICT based content for 
prevention science.  

 

Mutual European recognition in education focuses on five key elements 
that together make up a qualification i.e. level, workload, quality, profile 
and learning outcomes. An integral part of this project was the 
development of a Pan European Prevention Science Framework for the 
future development of a Pan-European postgraduate degree in prevention 
science. It aims to promote improved progression and increased student 
mobility; provide students with a clear and transparent guide as to how 
various qualifications and qualification frameworks integrate with each 
other.  

 

The main focus of WP9, which was co-ordinated by the University of Malta 
as WP leader, was the preparation of an ECTS (European Credit Transfer 
Systems) Action Plan, using ECTS guidelines and Framework for 
Qualifications for the European Higher Education Area.  In this regard, an 
ECTS action plan template was created and used to generate ECTS 
information packages in order to assist in the implementation of ECTS in 
academic institutions. This WP followed on directly from WP6 i.e. the 
Quality Plan for Prevention Science Education and Training In Europe. It 
was also dependent on the results of other WPs specifically WP3 (mapping 
of existing courses); WP4 (worksforce needs analysis), and WP5 (the 
mapping of existing research in the area)  
 
This document provides recommendations for ensuring student mobility 
through ECTS which increases the transparency and readability of the 
educational process. It thus plays an effective role in stimulating change 
and modernisation of individual institutions by facilitating:  

 a review of curriculum design, 
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 a review of learning outcomes and competencies, 

 calculation and re-estimation of ECTS workloads,  

 a review of course documentation (Course Catalogue, Student 
Application Form, Learning Agreement and Transcript of Records).  
 
This document also provides a basis for the implementation of a range of 
activities designed to improve the integration of Prevention Science 
standards, methods and approaches within tertiary educational 
institutions and fostering international, specifically European collaboration 
within prevention science education. This would allow the development of 
future professional prevention scientists by establishing academic 
processes which establish a closer link between educational programmes 
and societal requirements and enhances interaction with all stakeholders, 
including the world of work and wider society.  
 
The following recommendations can thus be made: 

 

 The setting up of future pan-European prevention science course 
needs to link programme activities with theoretical and research 
insights on the basis of a comprehensive needs assessment in 
order to develop transferable European qualifications.   

 

 The course should include fundamental aspects such as 
development and implementation of prevention programs; 
prevention campaigns; ethics in prevention research; research in 
prevention evidence base in health promotion and prevention and 
biostatistics 

 
• In the shorter term mobility can be facilitated through the 

translation of course content to English and development of digital 
infrastructure.  

 
• Transdisciplinary teams with an array of expertise are required to 

address the complexity of the issues addressed by prevention 
science.  

 
• Better identification of the various drivers and barriers to the 

inward and outward mobility of researchers and students to such 
programmes and a greater degree of openness and transparency 
associated with recruitment and mobility is needed. 
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• More programme evaluations need to be planned and conducted 
with monitoring and feedback from students, staff and where 
appropriate, stakeholders for checking and revising credit 
allocation.  

 
• Mobility requires further the development of ECTS supporting 

documents and possible work placements within the development 
of EUROPASS Mobility 

 
• SPAN partners and prevention scientists across Europe should 

investigate the possibility of further funding to implement these 
recommendations. 
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1.  Information about the SPAN Initiative 
 

The Science for Prevention Academic Network (SPAN), consisting of partners 
from 32 European institutions across 25 countries, has been awarded a large 
grant (€595,000) by the European Commission Lifelong Learning Programme 
(LLP). This 36-month grant enabled the establishment of a network of 
prevention scientists and educators across Europe, who aimed to: 
• improve the integration of prevention science in the higher education 
sector and to improve skill mobility across Europe; 
• develop and share best practice and benchmarking in prevention 
science education training and workforce and; 

• support the development of innovative ICT based content for 
prevention science. 
 
For the purpose of this project, Prevention Science was understood as being 
that science which aims to improve public health by identifying malleable risk 
and protective factors, assessing the efficacy and effectiveness of preventive 
interventions and identifying optimal means for dissemination and diffusion.1 
Across Europe there are thousands of interventions in prevention science yet 
few have been evaluated. One of the reasons cited is that of lack of academic 
expertise. It has been asserted that much of the current knowledge about 
scientific evaluation has been monopolised by a few ‘centres of excellence’.2 
 
The SPAN project thus aimed at  mapping the Prevention Science 
academic sector, improving education and training, building networks and 
running workshops with researchers, with a particular focus on early stage 
researchers. In addition, the project planned to contribute to the integration of 
prevention science in higher education across Europe and provide 
recommendations on how best to align education of prevention scientists 
within the European Credit Transfer and Accumulation System (ECTS).  
 
ECTS is a tool used in the European Higher Education Area (EHEA) for making 

                                                           
1
 SPAN Kick Off meeting (2013) Key Points from the SPAN Kick Off Meeting. Internal 

Correspondence 
2
 European Monitoring Centre for Drugs and Drug Addiction (EMCDDA) (1997). EMCDDA 

Scientific Monograph Series N° 2 Evaluating Drug Prevention in the European Union EMCDDA 
Scientific Monograph Series N° 2. Papers arising from the ‘First European Conference on the 
Evaluation of Drug Prevention‘ held in Lisbon, Portugal, 12–14 March 1997 
www.emcdda.europa.eu/attachements.cfm/att_44761_EN_Monograph2.pdf  

  
 

http://www.emcdda.europa.eu/attachements.cfm/att_44761_EN_Monograph2.pdf
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studies and courses more transparent and thus helping to enhance the quality 
and mobility of higher education degrees.3 It is this aspect of the research that 
was developed in WP9 in SPAN.  
 

2. Objectives of WP9: the pan-European Prevention Science 
ECTS Framework 
 
The International Standard Classification of Education (ISCED) highlights the 
importance of an intra-European academic mobility which gives knowledge 
transfer a key cross-border dimension that enhances innovation. ECTS 
recognition has a key role in this regard. ISCED lists three potentially mobile 
groups of people in higher education: staff, early stage researchers, and 
students in the Bologna bands of short-cycle undergraduate qualification, 
Bachelor and Master, corresponding to levels 5, 6 and 7 in the European 
Qualifications Framework (EQF).4 Mobility facilitated by ECTS is also important 
as it enhances the experience of European identity and reinforces European 
cohesion and competitiveness.5 The European Area of Recognition Manual (EAR 
Manual, 2012) focuses on five key elements which together make up a 
qualification i.e. level, workload, quality, profile and learning outcomes.6 
 
The main aim of WP9 in SPAN was the creation of a pan-European Prevention 
Science European Credit Transfer System (ECTS) Framework. As agreed by 
Education Ministers of the countries involved in the Bologna Process, which 
established the foundations of tertiary student mobility, the primary 
responsibility for quality assurance lies with each institution.7,8 Thus this WP 

                                                           
3
 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the 

European Union, 2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-
guide_en.pdf p 6 
4
 UNESCO (2014), ISCED: International Standard Classification of Education: 

www.uis.unesco.org/Education/Pages/international-standardclassification-of-education.aspx  
5
 Colucci, E.; Davies, H.; Korhonen, J.; Gaebel, M. (2012). Mobility: Closing the gap between 

policy and practice; European University Association, Brussels. 
http://www.eua.be/Libraries/Publications_homepage_list/EUA_Maunimo.sflb.ashx 
6
 European Higher Education Area (EHEA) (2008). European Recognition Manual for Higher 

Education Institutions: http://eurorecognition.eu/Manual/EAR%20HEI.pdf 

 
7
 European Higher Education Area (EHEA) (2014) European Standards and Guidelines for Quality 

Assurance in the European Higher Education Area (ESG). 
http://www.ehea.info/Uploads/SubmitedFiles/5_2015/151153.pdf 
8
 Berlin Communiqué (2003). Realising the European Higher Education Area. Communiqué of 

the Conference of Ministers responsible for Higher Education in Berlin on 19 September 2003. 
www.ehea.info/Uploads/about/Berlin_Communique1.pdf.  

http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://www.uis.unesco.org/Education/Pages/international-standardclassification-of-education.aspx
http://www.eua.be/Libraries/Publications_homepage_list/EUA_Maunimo.sflb.ashx
http://eurorecognition.eu/Manual/EAR%20HEI.pdf
http://www.ehea.info/Uploads/SubmitedFiles/5_2015/151153.pdf
http://www.ehea.info/Uploads/about/Berlin_Communique1.pdf
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was the culmination of a process that based itself on the recommendations of 
previous work packages in SPAN, in particular the Quality Plan (WP6). WP9 was 
also the culmination of the work of the previous WPs specifically WP3 which 
helped to map the scope and focus of existing Prevention Science learning 
programmes, curricula, qualifications, paedagogies, learning outcomes and 
competencies currently being delivered across the tertiary education sector in 
Europe. WP4 also was essential since it lead to a robust understanding of the 
workforce skills needs of current employers of prevention workers across 
Europe (including scientists, researchers, practioners etc). In WP5, a detailed 
mapping of current and previously funded research which has sought to address 
Prevention Science issues and to develop a database of relevant events, 
conferences, researchers, public policy specialists, funding agencies and officials 
that might potentially interested in developing links with the SPAN initiative. As 
already explained WP6 developed the quality plan, which set out the tasks 
required to improve the integration of Prevention Science degree/quality 
assurance standards, methods and approaches in the field of Prevention Science 
Higher Education across Europe. WP9 could also not have occurred without the 
physical networking needed for best practice exchange as outlined in WP7.  

The main objectives of WP9, which was co-ordinated by the University of Malta, 
were to encourage partner institutions in SPAN to develop internal quality 
assurance procedures for the development of prevention science courses, 
create credit allocations for these courses which are ECTS based and monitor 
the credit allocations to establish whether the estimated workload is realistic. 
 
The specific tasks in this work package were listed as thus9: 
 
Task 9.1 Partners implement individual action plans to implement ECTS in 
their own institution  

  Following the production of the Quality Plan, each partner will be 
responsible for implementing their own ECTS action plan, by reviewing the 
outcomes of the quality plan, reviewing their own curriculum design, 
reviewing their learning outcomes, calculating/re-calculating their credit 
allocation, calculating/re-estimating workloads, and reviewing course 
documentation (Course Catalogue, Student Application Form, Learning 
Agreement and Transcript of Records). The culmination of this task will be 

                                                           
9
 Lifelong Learning Programme Application Form (2012 Call for proposals). Detailed description 

of the project: Science for Prevention Academic Network (SPAN). http://www.span-
europe.eu/about/workpackages/ects-recognition-and-award. 

 

http://www.span-europe.eu/about/workpackages/ects-recognition-and-award
http://www.span-europe.eu/about/workpackages/ects-recognition-and-award
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the preparation of an ECTS Information Package by each learning provider 
involved in the project. In completing this task partners may also take 
advantage of ECTS Helplines and the ECTS Counsellors programme.  

 
Task 9.2 External Peer Review of ECTS proposals 

•   Where appropriate, and desirable, project partners will support the 
partners implement the ECTS locally, by providing peer-peer mentoring 
support to institutions.  

 
Task 9.3 Development of a pan-European Prevention Science ECTS framework  

•  Upon completion of the individual action plans to implement the ECTS 
in their respective institutions, the project will produce a pan-European 
Prevention Science ECTS framework, to promote improved progression 
and increased student mobility. This pan-European Prevention Science 
ETCS framework will provide students with a clear and transparent guide 
as to how various qualifications and qualification frameworks integrate 
with each other. 

 
The WP deliverables were listed as thus: 
 
9.1 20 ECTS Information Packages (month 30)  
 

• Twenty partners will produce an ECTS Information Package containing 
ECTS core documentation, including course catalogue, student application 
form, learning agreements, transcript of records etc.  
•  These Information Packages will be used, in tandem with ECTS Helplines 
and the ECTS Counsellors programme, to quality assure the individual 
institutions learning provision against the ECTS framework. These 
information packages will be completed by month 30.  
 

 
 9.2 Pan European Prevention Science ECTS framework (month 32)   

• The production of a pan-European Prevention Science ECTS framework, 
to promote improved progression and increased student mobility.  
• This pan-European Prevention Science ETCS framework will provide 
students with a clear and transparent guide as to how various 
qualifications and qualification frameworks integrate with each other. This 
framework will be produced by month 32, and will be made available in 
paper and electronic format.   
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These tasks were integral to the SPAN project since within the EHEA, ECTS system 
increases the transparency and readability of the educational process and plays an 
effective role in stimulating change and modernisation. By using learning outcomes and 
workload in curriculum design and delivery, ECTS places the student at the centre of the 
educational process. Moreover, using ECTS credits makes it easier to create and 
document flexible learning pathways, thus allowing students greater autonomy and 
responsibility. 10 

Due to its outcome-based approach, the use of ECTS also:  

• facilitates the recognition of prior learning and experience and encourages a higher 
level of completion and wider participation in lifelong learning;  

•  establishes a closer link between educational programmes and societal 
requirements and enhances interaction with all stakeholders, including the world of 
work and wider society;  

• facilitates mobility within an institution or country, from institution to institution, 
from country to country, and between different educational sectors and contexts of 
learning (i.e. formal, non-formal, informal and work-based learning), through recognition 
and credit transfer. 11 

 
The advantage of ECTS is that it can be applied to all programs, whatever the mode of 
delivery (classroom-based, work-based, distance learning) or the status of students (full-
time, part-time), and to all kinds of learning contexts (formal, non-formal and informal). 
The Framework for Qualifications of the European Higher Education Area (QF-EHEA) and 
the European Qualifications Framework for Lifelong Learning of the EU (EQF-LLL) both 
use lECTS learning outcomes to describe qualifications (e.g. Bachelor, Master, Doctor) 
and are compatible with each other as far as Higher Education is concerned (QF-EHEA 
cycles 1, 2 and 3 correspond to EQF-LLL levels 6, 7 and 8) and cover qualifications at 
ISCED levels 6, 7, 8.12  In the QF-EHEA, three main cycles, are identified and described by 
the so-called Dublin Descriptors, in terms of: applying knowledge and understanding, 
making judgments, communication skills, and learning to learn. First cycle qualifications  
(ie Bachelor) typically include 180 or 240 ECTS credits. Second cycle qualifications (i.e 
Masters) typically include 90 or 120 ECTS credits, with a minimum of 60 ECTS credits at 
the level of the second cycle. The use of ECTS in the third cycle (i.e. PhD) varies.13 
 
These and similar guidelines and documents formed the basis for the realization of WP9 
and thus the development of a pan-European Prevention Science ECTS framework, which 
promotes improved progression and increased student mobility in prevention science, 
while providing students with a clear and transparent guide as to how various courses 

                                                           
10

 Gosling, D. and Moon, J. (2002), How to use learning outcomes and assessment criteria (Third Edition) 
London(SEEC). www.aec-music.eu/userfiles/File/goslingmoon-learningoutcomesassessmentcriteria(2).pdf     
11

 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the European Union, 
2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf p 14 
12

 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the European Union, 
2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf p6 
13

 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the European Union, 
2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf p 19 

http://www.aec-music.eu/userfiles/File/goslingmoon-learningoutcomesassessmentcriteria(2).pdf
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
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across institutions can integrate with each other.  
 
WP9 deliverables were achieved through the development ECTS of action plans by 
selected partners from different member institutions in SPAN, under the co-ordination of 
the University of Malta. The partners involved, in fact, performed an exercise which 
included a review of their present curriculum, learning outcomes, estimation of credit 
allocations, workloads and review of course documentation. This lead to the creation of 
a SPAN ECTS Information Package by each participating institution at Month 30  (Task 
9.1; Deliverable 9.1). Through the SPAN consortium, these ECTS information packages 
underwent peer review by the partners from different institutions (Task 9.2). This led to 
the development of a pan-European Prevention Science ECTS framework (Task 9.3; 
Deliverable 9.2) 

 
 

3. Glossary of Key Terms and Concepts 
 
In order to ensure that the knowledge gained is transferable and understandable by all 
the partners, it was key to first develop a glossary of key terms and concepts, in order 
that they were understood in the same way by all the partners. These definitions hold for 
the purpose of this project and WP. These are outlined in Table 1. 
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Term Definition Reference 

Bologna 
Process 

In 1999 the Bologna Declaration included ECTS among the main objectives to be achieved by 
countries participating in the Bologna Process. Through the reforms implemented in the course 
of the Process, ECTS has become a key tool of the European Higher Education Area (EHEA). the 
establishment of the European Higher Education area the consolidation of lifelong learning, the 
paradigm shift from teacher-centred to student-centred higher education, the increasing use of 
learning outcomes, and the development of new modes of learning and teaching. It includes a 
specific focus on programme design and delivery, and builds on the experience of higher 
education institutions in using qualifications frameworks and in applying ECTS principles in 
academic practice. 

European Commission (2005). Framework for 

Qualifications for the European Higher 

Education Area; Bologna Working Group on 

Qualifications Frameworks, published by the 

Ministry of Science, Technology and 

Innovation, Copenhagen, February 2005. 

http://www.ond.vlaanderen.be/hogeronderwij

s/bologna/documents/050218_QF_EHEA.pdf   

Course/ 
Module 

A short syllabus, delivered over 1 or 2 semesters, which provides an x number of ECTS credits.  

Study unit/ 
ECTS credit 

ECTS European Credit Transfer System credits express the volume of learning based on the 
defined learning outcomes and their associated workload. 60 ECTS credits are allocated to the 
learning outcomes and associated workload of a full-time academic year or its equivalent, which 
normally comprises a number of educational components to which credits (on the basis of the 
learning outcomes and workload) are allocated. One ECTS credit is approximately equivalent to 
25-30 hours of student work. For the purpose of this research this was taken to include direct 
lecture time/seminars) of approximately 5-7 hours in the case of taught ECTSs.

14
 

European Higher Education Area (EHEA) 
(2008). Bologna Framework and Certification.  
www.ehea.info/Uploads/QF/Bologna_Framew
ork_and_Certification_revised_29_02_08.pdf     
 

ECTS European Credit Transfer and Accumulation System .A learner-centred system for credit 
accumulation and transfer, based on the principle of transparency of learning, teaching and 
assessment processes. Its objective is to facilitate planning, delivery and evaluation of study 
programmes and student mobility by recognising learning achievements and qualifications and 
periods of learning. 

Bologna Conference (2004). Using Learning 
Outcomes, Edinburgh, 1-2 July 2004. 
http://www.ehea.info/article-
details.aspx?ArticleId=119 

ECTS Action 
Plan 
Template  

A document which guides the user to outline all the essential information about a course/module 
within an ECTS framework. In the SPAN project, the objective of its creation was use by SPAN 
partners from different institutions, with population of the template with courses/modules 
deemed necessary for the formation of a prevention scientist. 

 

Learning 
Outcomes 

Learning outcomes are statements of what the individual knows, understands and is able to do 
on completion of a learning process. The achievement of learning outcomes has to be assessed 
through procedures based on clear and transparent criteria. Learning outcomes are attributed to 
individual educational components and to programmes at a whole. They are also used in 

European Commission (2015). ECTS Users' 
Guide. Luxembourg. Publications Office of the 
European Union, 2015. 
http://ec.europa.eu/education/library/pubicati

                                                           
14

 In UK, 2 UK credits = 1ECTS credit.  Higher education credit framework for England: guidance on academic credit arrangements in higher education in England August 
2008 http://www.universitiesuk.ac.uk/highereducation/Documents/2008/CIDG_HE.pdf p8 

 

http://www.ond.vlaanderen.be/hogeronderwijs/bologna/documents/050218_QF_EHEA.pdf
http://www.ond.vlaanderen.be/hogeronderwijs/bologna/documents/050218_QF_EHEA.pdf
http://www.ehea.info/Uploads/QF/Bologna_Framework_and_Certification_revised_29_02_08.pdf
http://www.ehea.info/Uploads/QF/Bologna_Framework_and_Certification_revised_29_02_08.pdf
http://www.ehea.info/article-details.aspx?ArticleId=119
http://www.ehea.info/article-details.aspx?ArticleId=119
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://www.universitiesuk.ac.uk/highereducation/Documents/2008/CIDG_HE.pdf
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European and national qualifications frameworks to describe the level of the individual 
qualification. 

ons/2015/ects-users-guide_en.pdf p 20 

Prevention Prevention of psychological, behavioural and social determinants of injury, physical disease or 
mental disorders  
 

SPAN Kick Off meeting (2013) Key Points from 
the SPAN Kick Off Meeting. Internal 
Correspondence 

Prevention 
Science 
workforce 

Prevention researchers and practitioners who are involved in the design and implementation of 
research and evaluation projects to produce new knowledge for effective prevention. This 
includes advance prevention practitioners who are working with researchers in the 
implementation and evaluation of prevention programs 

SPAN Kick Off meeting (2013) Key Points from 
the SPAN Kick Off Meeting. Internal 
Correspondence 
 

Study 
Program 

This is a series of accreditated courses or modules leading to an academic award, such as 
diploma, Bachelor, Masters, PhD. 

European Commission (2015). ECTS Users' 
Guide. Luxembourg. Publications Office of the 
European Union, 2015. 
http://ec.europa.eu/education/library/pubicati
ons/2015/ects-users-guide_en.pdf, p 28 

Workload Workload is an estimation of the time the individual typically needs to complete all learning 
activities such as lectures, seminars, projects, practical work, work placements 

 

and individual 
study required to achieve the defined learning outcomes in formal learning environments. The 
correspondence of the full-time workload of an academic year to 60 credits is often formalised 
by national legal provisions. In most cases, workload ranges from 1,500 to 1,800 hours for an 
academic year, which means that one credit corresponds to 25 to 30 hours of work. It should be 
recognised that this represents the typical workload and that for individual students the actual 
time to achieve the learning outcomes will vary. 

European Commission (2015). ECTS Users' 
Guide. Luxembourg. Publications Office of the 
European Union, 2015. 
http://ec.europa.eu/education/library/pubicati
ons/2015/ects-users-guide_en.pdf, p 77 

 
Table 1: Glossary of key terms and concepts

http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
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4. Methodology 
 
4.1  Drawing up of the ECTS Action Plan Template 
 

Key to the development of this WP was the drawing up of an ECTS Action Plan template 
(Task 9.1) which would ensure that the data collected would fit in with the Bologna 
Process.  This template was designed such as to allow the development of an 
institutional self-evaluation tool. Similar techniques have been found to be very useful 
sounding boards for current European policy developments as regards mobility. It also 
allows more focused and strategic reflection on the many kinds and aims of short- and 
long-term student and staff mobility. It also facilitates the involvement of those 
institutions who perhaps are not so well equipped to respond to external pressures, 
particularly those stemming from regionally or nationally set targets with respect to the 
measurement and evaluation of mobility.15 
 
The action plan was designed so as to allow the monitoring of whether the credit 
allocation, defined learning outcomes and the estimated workload are achievable, 
realistic and adequate.16 It was also important to inform the participating institutions 
about the purpose of the exercise, and how it will be carried out, to ensure accurate 
answers and a high response rate foster an ongoing, cooperative feedback in the 
consortium. This methodology also allowed self evaluation by the participating 
institutions into whether the assessment methods and criteria chosen for a specific ECTS 
are consistent with the learning outcomes that have been defined for it and with the 
learning activities taking place.17 It thus allowed the benchmarking of the situation and 
also the compilation of data across partners on ECTS (Task 9.2).  
 
The data requested in this action plan included various subcriteria such as  Course and 
year; Description and aims; Learning outcomes; Knowledge and understanding; Student 
skills at end of study unit; Teaching and learning methods; Method of assessment 
together with main texts and readings for the study unit.  This data was selected 
following advice by a responsible person for mobility programmes, specifically the 
Registrar’s Office of the University of Malta, which is Malta’s official representative on 
the Bologna Process.18  This Office is the entity which is responsible for approving 
mobility of incoming students and is committed to give them academic support in the 
course of their studies at the receiving institution.19 It also provides templates for 
Learning Agreements. This Office recommended the use of the University of Malta 
Academic Programmes Quality and Resources Unit (AQPRU) forms20 specifically the 

                                                           
15

 Colucci, E.; Davies, H.; Korhonen, J.; Gaebel, M. (2012). Mobility: Closing the gap between policy and practice; 
European University Association, Brussels. 
http://www.eua.be/Libraries/Publications_homepage_list/EUA_Maunimo.sflb.ashx  
16

 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the European Union, 
2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf p 28 
17

 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the European Union, 
2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf p 27 
18

 Ms. Jo-Anne Attard Assistant Registrar at the University of Malta 
19

 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the European Union, 
2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf p 37  
20

 University of Malta (2015). Academic Programmes Quality and Resources Unit APQRU forms 

http://www.eua.be/Libraries/Publications_homepage_list/EUA_Maunimo.sflb.ashx
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
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Study Unit Approval Form and the Stage 1 and 2 Proposal Forms for New Programmes of 
Study as a template for the collection of data. These forms are presently used at the 
University of Malta during the process of introduction and validation of a new study unit 
(the former) or a new program of study (the latter) and are based on standard forms 
used across Europe. These forms were then adapted for the purposes of the SPAN 
project. 
 
The subsequently designed ECTS Action Plan Template (see Annex 1) was set out in the 
following sections: 
Section A: Program of Study, for listing the titles of each course/module included in the 
template, together with ECTS value and title of the study program from which each 
course/module is derived. 
Section B: Details about availability of each course/module in Section A; to be repeated 
for each course/module listed in Section A, with general information about the 
course/module, such as mode of attendance and duration. 
Section C: Course/module details; to be repeated for each course/module listed in 
Section A, this is an outline of the course/module, include description, aims, learning 
outcomes, teaching and learning methods and method of assessment. 
 
The templates thus developed were piloted with a consortium member and fine-tuned 
after feedback. This was done in order to ensure that the template was suitable for the 
intended purpose and enabled the user to fill in all the necessary information about the 
courses/modules selected. The detailed schematic flow is outlined in Figure 1. 
 
4.2 STEP 1: Use of the ECTS Action Plan Template to draw up ECTS Information 
Packages (Task 9.1) 

 
Task 9.1 in the project description called for the preparation of 20 ECTS Information 
Packages. Following discussion with the other SPAN partners at the Management 
Committee meeting held in month 20 in Czech Republic, it was decided to focus the work 
package tasks on drawing up of ECTS information packages by five SPAN partners. The 
decision was taken that focusing on creation of this number of information packages 
would be advantageous in the following ways: 

 allocation of more time and assistance to each partner who provided feedback 
enabling in-depth, individual evaluation of the different ECTS systems adopted by each 
institution 

 generation of more detailed and accurate information ECTS packages. 
 
Five SPAN consortium partners were identified and invited to participate in this exercise 
(Table 2). 

                                                                                                                                                                                         
http://www.um.edu.mt/__data/assets/pdf_file/0008/58598/Study-unit_approval_form_20130205.pdf  
 

http://www.um.edu.mt/__data/assets/pdf_file/0008/58598/Study-unit_approval_form_20130205.pdf
http://www.um.edu.mt/__data/assets/pdf_file/0008/58598/Study-unit_approval_form_20130205.pdf
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Country Institution Staff Member identified 

United 
Kingdom 

Oxford Brookes University David Foxcroft 

Croatia University of Zagreb Martina Feric Slehan 

Sweden Karolinska Institute Maria Rosaria Galanti 

Germany University of Bremen/Leibniz-
Institute for Prevention 
Research and Epidemiology - 
BIPS 

Claudia Pischke, Berit 
Steenbock (both are 
employees of the BIPS, but 
performed the mapping 
exercise for courses taught 
at the University of 
Bremen) 

Lithuania Vilnius University Laima Bulotaite 

 
Table 2: WP9 participating institutions 

 
After obtaining feedback from the pilot of Croatian partner, it was decided that in order 
to ensure maximum clarity, the following sections were to be added at the beginning of 
the Action Plan Template: 

 A short introduction explaining the background, objectives and desired outcomes. 

 A glossary of terms 
 
It was also decided that the most feasible way to proceed would be the collection of 
taught courses which could be offered as part of a second cycle Master’s degree i.e. one 
with 90 ECTS. Such a Master’s programme would prepare graduate students to become 
experts and develop international skills that prepare them for doctoral studies, and/or 
professional industrial careers in prevention science. 21  For the purpose of the SPAN 
project, it was agreed that this Masters would be one which included 30 ECTS of formal 
lectures, while 60 ECTS would be allocated to a dissertation or research.  
 
It was also agreed:  
 

 to include courses/modules that the participants believe are essential in a 
prevention science program. The courses/modules listed did NOT need to belong 
to the same study program but  would be selected from various study programs. 

 

 the courses/modules listed did not necessarily all need to be equivalent to the 
same number of ECTS credits. Thus, for example, one course may be equivalent 
to 3 ECTS credits, another to 5, etc., depending on the work and time that each 
course involves. However, the courses/modules selected by each partner should, if 
possible, add up to a total of 30 ECTS credits.  

 

 Courses which are not currently delivered in English can still be included, as long 

                                                           
21

 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the European Union, 
2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf p 100 

http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
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as the details outlined are translated into English. 
 
The updated ECTS Action Plan Template (Appendix 1) was then sent out to all five 
partners.  The partners were asked to send back the relevant ECTS information packages 
within four weeks (Deliverable 9.1). 
 
4.3 STEP 2: External Peer Review, assessment and evaluation of ECTS Information  
   Packages (Task 9.2) 
 
On receipt by the co-ordinating WP partner, each information package for the 
participating institutions was peer reviewed. The data was organized in Excel® and a 
spreadsheet was created, with a worksheet assigned to each of the five participating 
institutions. A row was used to describe each course/module included in the information 
package and the information about each course/module was spread over the following 
columns: Course Title, ECTS Value, Institution, Language (that the course is taught in), 
Title of Study Program, Course Type, Description, Aims, Learning Outcomes: Knowledge 
and Understanding, Learning Outcomes: Skills, Teaching Methods, Total Hours, Methods 
of Assessment, Textbooks. 
 
The summarised ECTS information packages were presented to the participating 
partners during a Face to Face (F2F) Management Board meeting held in Gyor, Hungary, 
April 2015.  
 
The next step in the process was the use of the Moderation Method during F2F meeting 
of the participating institutions which was used to facilitate the Peer Review.  This 
allowed the participating partners to set aside the data they had sent and identify 
knowledge and skills deemed to be necessary learning outcomes of an ideal prevention 
science course. This was done by each partner being invited to write the knowledge and 
skills identified on individual pieces of paper anonymously. All the contributions were the 
organized on a large surface and the partners were invited to organize the text, remove 
overlaps and group the associated knowledge and skills. A holistic list of the essential 
knowledge and skills was thus created by all the partners working together. They were 
then asked to indicate which courses/modules listed in the information packages aim to 
impart the listed knowledge and skills. 
 
Subsequently a SWOT Analysis was carried out at the end of the meeting on the 
development of a Pan-European Prevention Science Framework (Task 9.3). During this 
exercise, the participating partners pointed out the strengths, weaknesses, opportunities 
and threats involved in the generation of such a framework. All the meeting outcomes 
were documented. 
 
4.4 STEP 3: Follow-up and collation of data and Development of a pan-European 
Prevention Science ECTS framework (Task 9.3) 

 
The evaluation carried out in 4.3 was subsequently used to draw up a summary table of 
the 'Knowledge and Skills essential for a prevention scientist' . This table was sent out to 
the five participating partners. The partners were once again asked to look at the 
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information packages drawn up for their institutions and to identify the essential 
knowledge and skill/s, if any, imparted by each course described in the information 
package. Once received, the feedback was evaluated and used to draw up the final 
recommendations for the implementation of a Pan-European Prevention Science 
Framework (Deliverable 9.2). 
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Figure 1: Schematic representation of collation and evaluation of data for the 
development of a Pan-European Prevention Science Framework in WP9. 

 

5. Results 
 
5.1 STEP 1: Collation of  ECTS Information Packages (Task 9.1) 
 
Tables 3 to 7 outline the courses/modules presented by each partner in the information 
packages generated for their institutions. The full set of information provided can be 
viewed in Appendix 2: Spreadsheet of ECTS Information Packages. A total of 25 courses 
were presented in the ECTS information packages thus compiled. 
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Institution:  Karolinska Institute. Completed by:  Maria Rosaria Galanti 
 

 Course Name Study Program ECTS 
Credits 

Hours of Learning 
(PER CREDIT) 

1 Methods for 
outcome 
evaluation of 
Public Health 
interventions- 
Theories and 
principles 

Masters in Public 
Health/Epidemiology 

7.5* 27.1hrs, of which 
12.9hrs direct 
lecture time 
(lectures+seminars) 

2 Applied 
Epidemiology 3: 
Outcome 
evaluation of 
public health 
interventions 

Masters in Public 
Health/Epidemiology 

5* 25.2hrs, of which 
2.8hrs direct lecture 
time (lectures) 

3 Public health 
intervention and 
implementation 
research 

Doctoral Studies 7.5 Information not 
available. 

4 Economic 
Evaluation of 
Health Care 
programs 

Master in Public 
Health/Health 
economy, policy and 
management 

7.5 Information not 
available. 

5 Advanced course in 
health economics 

Master in Public 
Health/Health 
economy, policy and 
management 

5 Information not 
available. 

Total ECTS Credits 32.5*  

*courses 1 and 2 will be merged in 2016 and the resulting course will be equivalent to 10 ECTS Credits, 

bringing the total ECTS credit value down to 30 
 

Table 3: Karolinska Institute ECTS Information Package 
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Institution: University of Zagreb. Completed by: Martina Feric 
 

 Course Name Study Program ECTS 
Credits 

Hours of Learning  
(PER CREDIT) 

1 Theories of 
Prevention 1 

Undergraduate Study 
of Social Pedagogy 

2 30hrs, of which 10hrs 
direct lecture time 
(lectures). 

2 Theories of 
Prevention 2 

Undergraduate Study 
of Social Pedagogy 

6 25hrs, of which 7.5hrs 
direct lecture time 
(lectures+seminars). 

3 Prevention 
programs in family 
and school 
environment 

Undergraduate Study 
of Social Pedagogy 

4 25hrs, of which 11.3hrs 
direct lecture time 
(lectures+seminars). 

4 Strategic 
Approaches to 
Preventive 
Interventions in the 
Community 

Graduate Study of 
Social Pedagogy 

4 30hrs, of which 
11.25hrs direct lecture 
time 
(lectures+seminars). 

5 Development and 
implementation of 
prevention 
programs 

Graduate Study of 
Social Pedagogy 

4 25hrs, of which 7.5hrs 
direct lecture time 
(lectures). 

6 Prevention 
Campaigns 

Graduate Study of 
Social Pedagogy 

3 25hrs, of which 5.7hrs 
direct lecture time 
(lectures+seminars). 

7 Prevention of 
internalized and 
externalized 
disorders 

Graduate study of 
Social Pedagogy 
 

3 30hrs, of which 10hrs 
direct lecture time 
(lectures). 

8 Ethics in Prevention 
Research 

Graduate study of 
Social Pedagogy 
 

2 30hrs, of which 11hrs 
direct lecture time 
(lectures+seminars). 

9 Research in 
Prevention 

Graduate study of 
Social Pedagogy 

2 30hrs, of which 7.5hrs 
direct lecture time 
(lectures). 

Total ECTS Credits 30  

 
Table 4: University of Zagreb ECTS Information Package 

 



Science for Prevention Academic Network (SPAN) 
WP9 Pan-European Prevention Science ECTS Framework 

 

Page 26 of 89 
 

 

 

Institution:  University of Bremen  Completed by:  Claudia Pischke, 
Berit Steenbock (Leibniz-Institute for Prevention Research and 
Epidemiology – BIPS) 
 

 Course Name Study Program ECTS 
Credits 

Hours of Learning    
(PER CREDIT) 

1 Health promotion and 
prevention in 
communities 

M.A. Public Health: 
Health Promotion 
and Prevention 

9 30hrs, of which 
6.2hrs direct 
lecture time 
(seminar) 

2 Evidence base in health 
promotion and 
prevention 

M.A. Public Health: 
Health Promotion 
and Prevention  

9 30hrs, of which 
6.2hrs direct 
lecture time 
(seminar) 

3 Evidence base in 
community and family 
health nursing 

M.Sc. Community 
and Family Health 
Nursing 

9 30hrs, of which 
6.2hrs direct 
lecture time 
(seminar) 

4 Health promotion and 
ethics in community 
and family health 
nursing 

M.Sc. Community 
and Family Health 
Nursing 

9 30hrs, of which 
6.2hrs direct 
lecture time 
(seminar) 

Total ECTS Credits 36  

 
Table 5: University of Bremen ECTS Information Package 
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Institution: Vilnius University. Completed by: Laima Bulotaite 
 

 Course Name Study Program ECTS 
Credits 

Hours of Learning 
(PER CREDIT) 

1 Health promotion 
and prevention 

Masters program in 
psychology: Health 
psychology branch 

5 27hrs, of which 
9.6hrs direct lecture 
time 
(lectures+seminars) 

2 Addiction psychology Masters program in 
psychology: Health 
psychology branch 

6 26.7hrs, of which 
7.7hrs direct lecture 
time 
(lectures+seminars) 

3 Contemporary 
health psychology: 
theory and practice 

Masters program in 
psychology: Health 
psychology branch 

7 30.3hrs, of which 
9.1hrs direct lecture 
time 
(lectures+seminars) 

4 Health psychology Bachelor program in 
psychology 

5 27hrs, of which 
9.2hrs direct lecture 
time 
(lectures+seminars) 

Total ECTS Credits 23  

 
Table 6: Vilnius University ECTS Information Package 
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Institution: Oxford Brookes University. Completed by: David Foxcroft 
 

 Course Name Study Program ECTS 
Credits 

Hours of Learning 
(PER CREDIT) 

1 Evidence Based 
Prevention 

Masters in Public 
Health 

10 20hrs, of which 
2.4hrs direct 
lecture time 
(lectures) 

2 Evidence Based 
Social Interventions 

Masters in child, young 
people and family 
wellbeing 

10 20hrs, of which 
none are direct 
lecture time 

3 Substance misuse Masters in child, young 
people and family 
wellbeing 

10 20hrs, of which 
none are direct 
lecture time 

Total ECTS Credits 30  

 
Table 7: Oxford Brookes University ECTS Information Package 
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5.1.1 Level of Courses 
 
Out of these courses, four form part of undergraduate study programs, one forms part of 
a doctoral program while the remaining twenty (80% of the courses) form part of 
graduate or Masters programs. 
 
5.1.2 Language 
 
Out of the 25 courses, 8 courses are taught in English (all five courses presented in the 
Karolinska Institute information package and all three courses presented in the Oxford 
Brookes University information package). Two out of the nine courses presented in the 
University of Zagreb's information package can be partly taught in English, in order to 
accommodate foreign students. The remaining 15 courses (60% of the courses) are 
taught in languages other than English (7 in Croatian, 4 in German and 4 in Lithuanian). 
 
5.1.3 Course Type 
 
Eleven of the courses included in the information packages are offered as 'full time 
taught' courses and another 11 were described as 'full time taught and research' courses. 
Only the three courses presented in the Oxford Brookes University information package 
offer flexibility: one is offered as  'full time taught' or 'part time (day, taught)' while the 
other two are distance learning courses that can be pursued full time or part time. 
 
5.1.4 Methods of Teaching 
 
Since information on the methods of teaching employed was not readily available for 
three of the courses presented in the Karolinska Institute information package, the 
methods of teaching of the remaining 22 courses were reviewed. Out of the 22 courses, 
21 courses (95.45%) involved a degree of independent study, preparation for 
exams/seminars and/or independent online learning. 16 courses (72.73%) involved 
lectures, 12 courses (54.55%) included a degree of group learning and 12 courses 
(54.55%) incorporated seminars. 4 courses (18.18%) listed a project as a method of 
teaching and 4 courses (18.18%) included essay writing. The following methods of 
teaching were only listed once: tutorials, public discussion, fieldwork. 
 
5.1.5 Hours of Learning 
 
Information on the hours of learning was not available for three of the courses 
presented in the Karolinska Institute information package; the hours of learning of the 
remaining 22 courses were reviewed. A summary of the total hours of learning per 
credit, as well as the hours of direct lecture time per credit, is included in Tables 3 to 7 
for each course. The lowest number of total hours of learning was 20 hours per credit in 
the case of all three courses included in the Oxford Brookes University Information 
Package. The greatest number of total hours of learning was 30.3 hours per credit in the 
case of the 'Contemporary health psychology: theory and practice' course included in the 
Vilnius University information package. 
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For the purposes of this exercise, direct lecture time was considered to consist of 
lectures and/or seminars only. All the other modes of learning were considered to be 
indirect learning hours. Two of the courses included in the Oxford Brookes University 
information package: 'Evidence based social interventions' and 'Substance misuse' 
included no direct lecture time. The greatest number of hours of direct lecture time were 
12.9 hours per credit for the Karolinska Institute course: 'Methods for outcome 
evaluation of public health interventions - theories and principles. The 7.5 credit ECTS 
course includes 57.5 hours of lectures and 39 hours of seminars. 
 
5.1.6 Methods of Assessment 
 
Information on the methods of assessment was not available for three of the courses 
presented in the Karolinska Institute information package; the methods of assessment of 
the remaining 22 courses were reviewed.  
 
Only 3 out of the 22 courses employ a single method of assessment. All three courses are 
part of the University of Zagreb information package; for 2 of them the method of 
assessment is a written exam and for the other course the method of assessment 
involves the writing up of two essays. All the other 19 courses included in the 
information packages employ multi-modal methods of assessment.  
 
The most common components were found to be:  

 written exams (component of the method of assessment of 13 out of the 22 
courses) 

 presentations (component of the method of assessment of 11 out of the 22 
courses) 

 seminar papers (component of the method of assessment of 9 out of the 22 
courses) 

 assignments (component of the method of assessment of 7 out of the 22 courses) 
 
Other methods of assessment employed are oral exams, analysis tasks, class work, 
essays, oral and written exercises, project proposals, case studies, workshops and 
projects. 
 
5.1.7 Textbooks 
 
Karolinska Institute 
The courses presented in the Karolinska Institute information package listed a mix of 
textbooks and journal articles, some of which may vary from year to year. All textbooks 
and articles listed are in English. 
 
University of Zagreb 
The required literature consists mainly of journal articles in Croatian with some journal 
articles in English. The optional literature includes journal articles in English and Croatian. 
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University of Bremen 
No required literature was listed for any of the courses presented in University of 
Bremen information package. Optional literature includes books in English and journal 
articles in German. 
 
Vilnius University 
The literature for the courses presented in the Vilnius University information package 
includes books in English and other literature in Lithuanian. 
 
Oxford Brookes University 
No textbooks were specified for the courses included in the Oxford Brookes University 
information package. 
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5.2  STEP 2: External Peer Review, essential Knowledge and Skills for a Prevention 
Scientist (Task 9.2) 
 
Table 8 outlines the essential knowledge and skills required by a prevention scientist 
which were collected in Step 2 using the Moderation Method and SWOT analysis. This 
list was drawn up during the F2F meeting with participating institutions held in Gyor, 
Hungary on Monday 20th April 2015.  
 
The data collected in fact matched well with the domains and core competencies listed 
in Standards of knowledge for the science of prevention as defined by the Society for 
Prevention Research (2011). This document in fact listed three major domains in 
Prevention Science: epidemiology, intervention development, and research methodology 
(including design and statistical applications).22 
 
 

Generic Skills Specific Skills Prevention 
Theory 

Interventions 
(Development, 
Design and 
Evaluation) 

Implementation 
and Monitoring 

Student General Skills 
• thinking 

skills/critical/scien
tific 

• publishing skills 
• project 

management 
• teamwork/ 

networking 
• ethics 

 

• social inequality  
• epidemiology  
• biostatistics  
• mixed methods  
• design and 
measurement - 
evaluation of 
complex 
interventions  
• health 
economics 

• theories of 
behaviour 
change 

• integrate actual 
research 
findings 

 

• designing 
interventions 
(social 
inequalities) 
• knowing 
target groups 

 

• setting up an 
intervention 
theme 

• policies and 
guidelines 

• - community 
mobilization/ 
partnerships 

 
Table 8: Essential Knowledge and Skills for a Prevention Scientist collated in STEP 2 

 
The tables outlining the knowledge and skills imparted by each course listed in the five 
ECTS information packages can be found in Appendix 3. 
 
 
 
 
 
 
 

                                                           
22 Society for Prevention Research (2011). Standards of knowledge for the science of 
prevention 
http://www.preventionresearch.org/Society%20for%20Prevention%20Research%20Standards
%20of%20Knowledge.pdf  
 

http://www.preventionresearch.org/Society%20for%20Prevention%20Research%20Standards%20of%20Knowledge.pdf
http://www.preventionresearch.org/Society%20for%20Prevention%20Research%20Standards%20of%20Knowledge.pdf
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5.3 Essential Knowledge and Skills for a Prevention Scientist 
  
The tables outlining the knowledge and skills covered by each course included in the 
ECTS information packages (Appendix 3) were compared to Table 8, which outlines the 
essential knowledge and skills required by a prevention scientist. Since the twenty five 
courses presented in the ECTS information packages were quite heterogeneous in 
subject matter and content, this exercise was carried out to determine which required 
knowledge and skills, if any, are imparted by each course. 
 
5.3.1 Generic Skills 
 
Publishing skills are only covered by the 'Ethics in Prevention Research' course, which is 
present in the University of Zagreb information package. Project management is only 
covered by the 'Development and implementation of prevention programs' course, also 
present in the University of Zagreb information package. The other three generic skills 
(critical and scientific thinking skills, teamwork and networking and ethics) are covered 
by a good number of courses, including one or both of the two above mentioned 
University of Zagreb courses. Together, the two above mentioned University of Zagreb 
courses cover all the Generic Skills considered to be essential for a prevention scientist. 
 
5.3.2 Specific Skills 
 
The six specific skills identified as essential for a prevention scientist are social inequality, 
epidemiology, biostatistics, mixed methods, design and measurement (evaluation of 
complex interventions) and health economics. Out of the these, biostatistics is the only 
specific skill that is not covered by any of the courses included in the information 
packages. Mixed methods are only covered by the 'Evidence base in health promotion 
and prevention' course included in the University of Bremen information package.  
 
The remaining specific skills are covered by various courses. Together, the following 
three courses cover five out of the six specific skills essential for a prevention scientist 
(with the sixth specific skill, biostatistics, not covered by any course): 
1. Evidence base in health promotion and prevention, University of Bremen 
2. Prevention campaigns, University of Zagreb 
3. Research in prevention, University of Zagreb 
 
5.3.3 Prevention Theory 
 
The essential learning outcomes that fall under prevention theory are theories of 
behaviour change and integration of actual research findings. Various courses cover each 
of these learning outcomes and the following three courses cover both: 
1. Theories of prevention 2, University of Zagreb 
2. Development and implementation of prevention programs, University of Zagreb 
3. Prevention campaigns, University of Zagreb 
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5.3.4 Interventions (Development, Design and Evaluation) 
 
The essential skills that fall under interventions are design interventions (social 
inequalities) and knowledge of target groups. Various courses cover each of these skills 
and the following seven courses cover both: 
1. Health promotion and prevention in communities, University of Bremen 
2. Health promotion and ethics in community and family health nursing, University of 
Bremen 
3. Theories of prevention 2, University of Zagreb 
4. Prevention campaigns, University of Zagreb 
5. Prevention of internalized and externalized disorders, University of Zagreb 
6. Evidence based prevention, Oxford Brookes University 
7. Substance misuse, Oxford Brookes University 
 
5.3.5 Implementation and Monitoring 
 
The three learning outcomes that fall under implementation and monitoring are the 
setting up of an intervention theme, policies and guidelines and community 
mobilization/ partnerships. Various courses cover each of these learning outcomes and 
the following three courses cover both: 
1. Prevention campaigns, University of Zagreb 
2. Prevention of internalized and externalized disorders, University of Zagreb 
3. Ethics in prevention research, University of Zagreb 
 
 
5.4  STEP 2: SWOT Analysis (Task 9.2) 
 
The following table displays the outcome of the SWOT analysis on the development of a 
pan-European prevention science framework. This exercise was carried out at the end of 
the F2F meeting with participating institutions held in Gyor, Hungary , April 2015. 
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Strengths 

 
Weaknesses 

 
Opportunities 

 
Threats 
 

 
Overlap between courses 

 
Weighting of ECTS seem to differ 
between institutions 
 

 
Unmet need 

 
Complex 

Content in place Language - not always English -
cannot be understood by all 

Opportunity for mobility Barriers 

Very doable Resources differ Internships in different 
countries 
 

Administrative burden 

Quality plan is 
complimentary to ECTS 
information package 
findings 
 

Unbalanced mobility (students 
from other areas of Europe go to 
England but not vice versa) 

Mobility for staff Imbalance due to 
language skills 

EXPAND (can be name of 
new Erasmus funded 
project to translate 
certain courses to 
English) 
 

Digital infrastructure required for 
flexible learning courses 

Discussions Increased workload 

  Increase the number of 
courses taught in English 
 

Finances 

  Funding from Erasmus for 
translations 
 

Different education  
funding mechanisms 

  Summer schools 
 

 

  Distance learning 
 

 

  Learning technologists to take 
part of technical aspect of 
making content available for 
distance learning 
 

 

 
Table 9 – F2F SWOT Analysis held in STEP 2 
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6. Discussion: development of a pan-European Prevention Science  
ECTS network (Task 9.3) 

 
6.1 Level of courses included in the ECTS information packages 
 
In its discussion on higher education in prevention science, the Quality Plan developed in 
WP6 focused on the knowledge, skills and competences that a prevention scientist 
should have at the doctoral level. However, focusing on courses offered at the doctoral 
level during the compilation of the ECTS information packages was not possible since in 
most EU educational institutions, Ph.D. study programs do not usually incorporate a 
significant number of taught courses but generally focus on the pursuing of a research 
project. On the other hand, most Masters level courses combine a taught element with a 
research project in varying proportions. 
 
In fact, the great majority (80%) of the courses presented in the ECTS information 
packages are Masters level courses. Including a number of taught courses into Ph.D. 
programs in EU institutions, as is already done in some U.S. institutions, may be 
beneficial as a means of ensuring that Ph.D. students acquire up-to-date knowledge and 
skills as they work towards attainment of the Ph.D. 
 
6.2 Hours of learning 
 
The ECTS Users' Guide states that an estimated 25 to 30 hours of student workload is 
required per ECTS credit. All courses presented in four out of the five ECTS information 
packages are in line with this range of hours of learning per ECTS credit.  
 
All three courses presented by the fifth institution, Oxford Brookes University, fall short 
of this range with an estimated 20 hours of student work per ECTS credit. This may be 
due to the differing weighting of ECTS in UK.23 An evaluation of the process of course 
design at Oxford Brookes is recommended in order to identify a root cause, assess the 
impact and determine possible corrective actions. 
 
6.3 Translation of courses to English 
 
One of the principal aims of the SPAN project was to promote integration of prevention 
science education across Europe. For true integration and mobility, it is essential for the 
courses to be delivered in a language that can be understood by students hailing from all 
European countries. As discussed in the Quality Plan, this language must be English, 
which is naturally considered 'the mother tongue of science'. Out of the twenty five 
courses included in the information packages compiled, only eight are taught in English.  
 
This is evidently one of the main barriers to the free movement of the remaining 

                                                           
23 Quality Assurance Agency for Higher Education (2008). Higher education credit framework for England: 

guidance on academic credit arrangements in higher education in England, August 2008. 
http://www.universitiesuk.ac.uk/highereducation/Documents/2008/CIDG_HE.pdf  

 

http://www.universitiesuk.ac.uk/highereducation/Documents/2008/CIDG_HE.pdf
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seventeen courses from their mother institution to other institutions across Europe. The 
situation may be rectified through the translation of the content of selected courses to 
the English language. 
 
6.3.1 Textbooks 
  
For most of the courses included in the ECTS information packages, the required and 
optional literature consist of a mix of textbooks and journal articles. While some of the 
books and journal articles indicated are in English, others are in Croatian, German and 
Lithuanian. This presents a significant barrier to mobility of students and delivery of 
courses across institutions located in different countries. A possible solution is 
translation of key textbooks and journal articles to English, although this may be costly 
and impractical, especially if the textbook and journal article recommendations are 
frequently changed. Instead, suitable alternative English textbooks and journal articles 
may be identified. 
 
6.4 Learning Flexibility 
 
Only two out of the twenty five courses included in the information packages are offered 
as distance learning courses. Modifying the course structure so that courses can be 
taught flexibly is an essential element in the path towards integration of prevention 
science education across Europe. 
 
Information and recommendations regarding this matter were obtained from the IT 
Services Unit24 and the Faculty of Information and Communication Technology25 at the 
University of Malta. Firstly, a Virtual Learning Environment is required. The way that 
material will be placed online and the sort of material used must be considered. There 
are various options, such as presentations and course notes supplemented by short 
video clips or recordings of entire lectures. It is essential to devise ways to make learning 
more interactive since students may not be following the course in real time. In addition, 
regular contact with students must be established without excessive burden on 
administrators and academics. An alternative to adapting courses so that they are taught 
exclusively virtually is the adoption of blending learning. This combines face-to-face 
instruction with online learning and offers a great deal of flexibility without completely 
doing away with the conventional way of teaching. Blended learning courses may be 
taught virtually over long periods while incorporating in-person intensive taught 
components at regular intervals, say once or twice a year over a week or two, during 
which time the students and academics involved convene at a particular institution or 
other suitable location. 
 
6.4.1 Methods of Teaching 
  
Most of the principal methods of teaching encountered in the ECTS information 
packages can easily be adapted to an online learning setup, particularly independent 
study, including preparation for exams and seminars and independent online learning as 

                                                           
24

 Mr. James Cilia, IT Services Deputy Director at the University of Malta 
25

 Dr. Ing. Saviour Zammit, Senior Lecturer at the Faculty of ICT at the University of Malta 
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well as lectures and essay writing. 
Methods of teaching requiring a greater degree of interaction, such as projects, group 
learning and seminars as well as the less common tutorials, public discussion and 
fieldwork are more difficult to adapt to a virtual learning scenario. These components 
can, however, be incorporated into the intensive learning sessions if a blended learning 
structure is adopted. 
 
6.4.2 Methods of Assessment  
  
Two of the most common methods of assessments used for the courses included in the 
ECTS information packages, assignments and seminar papers, lend themselves well to a 
virtual learning setup. The other two common methods of assessment, written exams 
and presentations, may be logistically and technically more challenging if courses are 
offered exclusively via an online learning platform. Their use is more feasible if a blended 
learning approach is adopted. 



Science for Prevention Academic Network (SPAN) 
WP9 Pan-European Prevention Science ECTS Framework 

 

Page 39 of 89 
 

 
6.5 Essential Knowledge and Skills for a Prevention Scientist 
 
The evaluation of the knowledge and skills tables revealed that all of the knowledge and 
skills identified as essential for a prevention scientist are covered by the five courses 
listed in Table 10, except for biostatistics, which is not covered by any of the courses 
listed in the ECTS information packages. It is therefore recommended that one or more 
suitable courses that tackle biostatistics are identified. 
 

 Course Institution No. of ECTS 
Credits 

1 Development and 
implementation of prevention 
programs 

University of 
Zagreb 

4 

2 Prevention campaigns University of 
Zagreb 

3 

3 Ethics in prevention research University of 
Zagreb 

2 

4 Research in prevention University of 
Zagreb 

2 

5 Evidence base in health 
promotion and prevention 

University of 
Bremen 

9 

Total Number of ECTS Credits 20 

 
Table 10 - Courses covering essential knowledge and skills in Pan European Prevention 
Science ECTS framework (Deliverable 9.2) 
 
All of the five courses listed in Table 10 are only offered on a full time basis. The first four 
are taught in Croatian while the fifth course is taught in German. As discussed above, 
both of these factors make it very difficult for the courses to be followed by prevention 
science students hailing from other institutions. This reinforces the need to re-design 
courses to make them more flexible, in part by including a virtual learning element. In 
addition, consideration should be given to the translation of course content to English.  
 
The courses listed in Table 10 fit in well with the progressive steps required in Prevention 
Science i.e.: 

• conducting research to understand predictors of problem and positive 
developmental outcomes and understanding the epidemiology and natural 
history of the problem,  

• developing interventions to motivate changes in individuals and environments, 
based on theories of human behavior and our understanding or mechanisms for 
behavior change,  

• testing the efficacy of these preventive interventions,  
• testing the effectiveness of efficacious interventions in contexts under realistic 

delivery conditions.  
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Dissemination of research findings is the responsibility of prevention researchers. These 
steps are critical for accruing knowledge and assuring the quality of delivery of 
comprehensive prevention.  
 
These steps also fit in with the components of the Intervention Model and Evaluation 
Model depicted below in Figure 2. 

 

 
 
 
Figure 2: Components of the Intervention Model and Evaluation Model26  
 
Transdisciplinary teams with an array of expertise are required to address the complexity 
of the issues addressed by prevention science. This expertise includes understanding the 
aetiology of a range of problem behaviours; intervention development and practice 
expertise; knowledge of research design, sampling and data collection and analysis, as 
well as understanding program and policy implementation and analysis. Ethical practices 
guide all aspects of prevention research and associated practices and processes and a 
continuous feedback between theoretical and empirical investigations. 
 
 
 

                                                           
26 Society for Prevention Research (2011). Standards of knowledge for the science of prevention. 

http://www.preventionresearch.org/Society%20for%20Prevention%20Research%20Standards%20of%20Knowled
ge.pdf  

http://www.preventionresearch.org/Society%20for%20Prevention%20Research%20Standards%20of%20Knowledge.pdf
http://www.preventionresearch.org/Society%20for%20Prevention%20Research%20Standards%20of%20Knowledge.pdf
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6.6 SWOT analysis 
 
The results of the SWOT analysis proved to be very similar to other SWOT analysis 
carried out by other studies.27 Considering all the evidence available on drivers and 
barriers to the inward and outward mobility of researchers, it is clear that a number of 
strong and obvious factors that help determine mobility flows, e.g. salary levels and the 
comparative quality of research communities and infrastructures, are complemented (or 
exacerbated) by a range of more subtle factors, often difficult to discern clearly because 
of the varying levels of transparency or opacity surrounding recruitment procedures. It 
appears, however, that many of the subtler factors hindering mobility are stronger or 
more prevalent in systems with weaker research capacities.  
 
Why this is so is not immediately obvious, but one possibility is that the greater degree 
of openness and transparency associated with recruitment procedures in countries with 
strong research capacities (reflected in part by their greater propensity to advertise 
research positions internationally) makes it more difficult for subtle deterrents to 
mobility (e.g. conscious or unconscious xenophobia) to continue to exist. Policy efforts to 
increase transparency could thus have a positive influence on overall levels of mobility. 
 
Monitoring can be managed in different ways through questionnaires, focus groups, or 
interviews, or by monitoring the results achieved. Whatever method is used, feedback 
from students, staff and where appropriate, stakeholders should constitute an essential 
element for checking and revising credit allocation. Data on completion times and the 
assessment results of programmes and their components should also be used. 28 

 

7. Recommendations for future work 
 
The three tasks (9.1; 9.2 and 9.3) and two deliverables (9.1 and 9.2) carried out in WP9 
are just the beginning of a complex chain of tasks needed to implement Pan European 
Prevention Science Education. Further work is needed to implement these 
recommendations such as the development of ECTS supporting documents. These would 
include items such as a course catalogue with general information on the host 
institution, resources and services, and information on programmes and on individual 
educational components. An agreed, correct transcript of records is also key to 
implement a Learning Agreement between institutions since it provides an official, 
binding commitment between the student, the sending institution, and the receiving 
institution/organisation/company on all the learning activities to be carried out.29 
 
In addition, further work needs to be carried out on possible work placements within 
such an ECTS Framework. The new EU Directive on mobility of professionals has 

                                                           
27

 Colucci, E.; Davies, H.; Korhonen, J.; Gaebel, M. (2012). Mobility: Closing the gap between policy and practice; 
European University Association, Brussels. 
http://www.eua.be/Libraries/Publications_homepage_list/EUA_Maunimo.sflb.ashx p 27 
28

 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the European Union, 
2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf p 28 
29

 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the European Union, 
2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf p 57 

http://www.eua.be/Libraries/Publications_homepage_list/EUA_Maunimo.sflb.ashx
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
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extended its scope to the recognition of work placements which are necessary to have 
access to a regulated profession. These can be undertaken in any EU/EEA member state, 
irrespective of where the qualification is delivered, and enjoy full recognition. Article 27 
states that the ‘recognition of a professional traineeship completed in another Member 
State should be based on a clear, written description of learning objectives and assigned 
tasks, to be determined by the trainee’s supervisor in the host Member State.’ Article 
55a, in fact, requires Competent Authorities to ‘publish guidelines on the organisation 
and recognition of professional traineeships carried out in another Member State or in a 
third country, in particular on the role of the supervisor of the traineeship.’ Finally, the 
new Directive introduces common training frameworks based on ‘common sets of 
knowledge, skills and competences’ required in the systems of education and training 
applicable in at least one third of Member States. These curricula may be proposed by 
representative professional bodies operating at EU or national level, or by Competent 
Authorities. They are to be referenced to the European Qualifications Framework and 
are free to make full use of ECTS. EU Directive 2013/55/EU amends Directive 2005/36/EC 
on the recognition of professional qualifications.30  
 
Assessment methods also need to be further investigated in order to facilitate the 
organisation of credit mobility and its recognition, the three parties involved – the 
student, the sending institution and the receiving institution or organisation/enterprise – 
should agree on the programme abroad.  
 
Further tasks would involve the development of EUROPASS Mobility: an instrument 
which validates periods spent learning, training and working abroad. It records the 
sending and receiving organisations, details of the framework programme if any, 
duration and dates, the objectives of the experience, competences and skills acquired.31 
 
All this information should be formalized in a Learning Agreement, to be signed by the 
three parties before the start of the mobility period. The Learning Agreement is intended 
to give the student the confirmation that the credits he/she successfully achieves during 
the mobility period will be recognised. The Erasmus+ programme provides templates for 
the Learning Agreement for studies and for traineeships for institutions participating in 
the programme. It also provides guidance for institutions on how to use the templates, 
and sets out specific deadlines institutions need to comply with. The Diploma 
Supplement is designed to provide graduates with a transparent record of their 
achievements. Therefore, the educational components successfully completed abroad 
will be included in the Transcript of Records attached to the Diploma Supplement with 
their original titles (and their translation into the language(s) in which the Diploma 
Supplement is issued), the indication of the institution where they have been taken and 
the credits and grades awarded. In the case of work placements abroad, the transfer of 
credits will be documented in the Work Placement Certificate and the Diploma 
Supplement or Europass Mobility Document. 

                                                           
30

 Directive of the European Parliament and of the Council (2005/36/ EC) of 7 September 2005 on the recognition 
of professional qualifications: http://eur-lex.europa.eu/legal-content/EN/TXT/ PDF/?uri=CELEX:02005L0036-
20140117&from=EN 
31

 European Centre for the Development of Vocational Training (CEDEFOP) (2012). EUROPASS 2005-2020: 
achievements and prospects’, CEDEFOP Briefing Note May 2012. www.cedefop.europa.eu/EN/Files/9069_en.pdf    

http://www.cedefop.europa.eu/EN/Files/9069_en.pdf
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8. Conclusion 
  

This WP9 has lead to the production of ECTS Information Packages which can used, in 
tandem with ECTS Helplines and the ECTS Counsellors programme, to quality assure the 
individual institutions learning provision against the ECTS framework (Deliverable 9.1) 
The implementation of a pan-European Prevention Science ECTS framework will assist 
in  promoting improved progression and increased student mobility. This pan-European 
Prevention Science ECTS framework can now be used to provide students with a clear 
and transparent guide as to how various qualifications and qualification frameworks 
integrate with each other. (Deliverable 9.2)  
 
WP9 tasks and deliverables have shown that In order to fully achieve the SPAN 
objectives i.e. a Pan European Prevention Science Education, it is necessary for 
individual institutions to invest in the development of prevention programmes and of 
the  individual ECTSs being offered. It is envisaged that eventually a programme similar 
to that of the European Centre for Disease Prevention and Control ECDC (2014) can be 
developed.32  

 

WP9 has shown that this can be achieved if the following recommendations are 
followed i.e. by:  
• linking programme activities with theoretical and research insights,  
• defining programme activities on the basis of a comprehensive needs                                  
assessment,  
• planning and conducting programme evaluations.

33 
 
These recommendatons are akin to what is present in the US model, where research 
and evaluation have both been intergrated in order to specify principles of prevention 
established prevention science. This understands research as the process used to 
discover a set of principles or laws that have been replicated through systematic 
approaches. Evaluation is the research approach that specifically determines the level 
of effectiveness of an intervention strategy. This process relies on a set of empirically 
based theories, accepted terminology, standardised measurements, and agreed 
research designs and data-analysis methodologies.34 

 
Initially, one of the aims of SPAN was to create a standardized set of prevention science 

                                                           
32

 European Centre for Disease Prevention and Control (ECDC) (2014). Curricular process guide for EPIET and 
EPIET-associated fellowships For use by fellows, coordinators and training site supervisors. Stockholm. 
http://ecdc.europa.eu/en/publications/Publications/EPIET-curricular-process-guide-2014.pdf 
33

 Kranželić K, Ferić Šlehan M, Jerković D (2013). Prevention Science As A Base For Substance Abuse Prevention 
Planning – Lessons Learned For Improving The Prevention. Kriminologija  Socijalna Integracija. Vol. 21 (2013) Br. 
2, 1-164. 
34

 European Monitoring Centre for Drugs and Drug Addiction (EMCDDA) (1997). EMCDDA Scientific Monograph 
Series N° 2 Evaluating Drug Prevention in the European Union EMCDDA Scientific Monograph Series N° 2. Papers 
arising from the ‘First European Conference on the Evaluation of Drug Prevention‘ held in Lisbon, Portugal, 12–14 
March 1997 www.emcdda.europa.eu/attachements.cfm/att_44761_EN_Monograph2.pdf  

 
of Drug Prevention‘ held in Lisbon, Portugal, 12–14 March 1997 
www.emcdda.europa.eu/attachements.cfm/att_44761_EN_Monograph2.pdf p30 

http://ecdc.europa.eu/en/publications/Publications/EPIET-curricular-process-guide-2014.pdf
http://www.emcdda.europa.eu/attachements.cfm/att_44761_EN_Monograph2.pdf
http://www.emcdda.europa.eu/attachements.cfm/att_44761_EN_Monograph2.pdf
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courses to be delivered in different institutions across Europe as the taught moiety of a 
Master's level degree. Throughout this exercise, it became increasingly clear that this 
objective would be difficult to implement due to the great administrative burden 
involved and the varied procedures adopted by different institutions. Future work could 
include an assessment of the entry requirements for this Master’s level degree. This 
means, for example, that a comparable Bachelor degree should be recognised for the 
purpose of consideration for admission to a Master’s programme, independently of 
whether it is based on 180 or 240 ECTS credits. 
 
While this is still a valid long-term goal, a great deal can be achieved in the shorter term 
through two main actions:  
 

 translation of course content to English  

 development of digital infrastructure.  
 
The translation of course content to English will help to overcome the language barrier 
and will consequently lessen the issue of imbalanced mobility, whereby students from 
other areas of Europe traditionally choose to study in England but not vice versa. The re-
design of courses to incorporate virtual learning together with the traditional face-to-
face teaching should augment the opportunity for students to take up courses offered by 
different institutions across Europe. Particular consideration should be given to a setup 
which incorporates virtual learning together with one or two-week long intensive face-
to-face teaching periods, such as summer schools. This will facilitate movement of both 
staff and students, who might otherwise not be able to relocate for prolonged periods 
due to work and other commitments. Both involve significant expense, including 
recruitment of professionals such as translators and learning technologists; therefore, 
sourcing of funding is essential.  
 
The courses listed in Table 10, together with a suitable biostatistics course, are 
considered a suitable starting point for the implementation of the above actions since 
together, they cover all the knowledge and skills considered necessary for the formation 
of a prevention scientist.  
 
SPAN partners and prevention scientists across Europe should thus investigate the 
possibility of further funding for this project. The Commission proposal for the next 
generation of funded programmes in the areas of education, training, youth and sport, 
provisionally named ‘ERASMUS for All’ is now available. Its aim is to align existing actions 
and programmes more closely with EU employment and growth strategies, as well as to 
streamline them under a single umbrella. In order to tighten its educational focus, the 
proposal coins the term ‘learning mobility’, which is likely to become standard usage. 
'ERASMUS for All' would be very relevant to a Pan European Science Framework since it 
will also integrate international mobility (between EU and third countries) and 
transnational (intra-EU) mobility, a distinction that has hitherto been held in place by the 
dispersed management of the programmes in different Commission units and 
departments.  
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EU strategies for international research and higher education, announced for 2012 and 
2013 respectively, can be expected to conceptualise this approach much further.35 In this 
process it is key to establish the necessary competencies for Prevention Scientists using 
the ECTS templates developed and thus develop transferable European qualifications for 
prevention scientists in Europe.  Further work needs to be undertaken on the use of 
knowledge, skills and personal, social and/or methodological abilities, in work or study 
situations and in professional and personal development in the context of the EQF 
competence for prevention scientists.36  
 
In the Erasmus programme, several charters such as the Erasmus Charter for Higher 
Education (Institutional Commitment), the European Quality Charter for Mobility, the 
Erasmus Student Charter (European Code of Good Practice for Erasmus+ students) 
provide a framework for arranging credit mobility and recognition. Grade conversion and 
equivalence is also key. Establishing ‘mobility windows’ in prevention science curriculum 
will facilitate learning mobility. Mobility windows may be prescribed both in content and 
timing in the programme design or may allow flexibility in timing and in content for the 
individual student.  
 
Independent learners joining a formal programme should receive appropriate 
counselling/advice to support them in complying with progression requirements. Where 
relevant, this counselling should include recognition of prior learning and experience. 
Flexible programme structures in prevention science would allow students’ choice, 
including by incorporating possibilities to access new modes of learning and teaching. 
Following this exercise, it would be beneficial for institutions to re-examine the time 
allocated to each course, including time assigned to the different methods of learning, in 
order to work towards equal weighting of ECTS across all institutions. It would also be 
useful to define the different methods of learning so as to avoid confusion. One such 
example is use of the word 'seminar'. During discussions with partners it emerged that 
while in certain institutions this refers to a lecture given to a larger than average number 
of students, in other institutions it refers to contact time with a smaller than average 
number of students. This is even more so if joint programmes are to be developed.37,38 
 
These recommendations should assist in increasing student mobility while promoting 
integration of Prevention Science education across Europe, thus fulfilling the central 
objectives of the SPAN project. This would then allow the recognition of professional 
qualifications of prevention scientists as outlined in EU Directive 2013/55/EU amends 
Directive 2005/36/EC conversion into lifelong learning and continuing professional 
development. It would also address ERASMUS Mobility Quality Tools (EMQT) for 

                                                           
35

 Colucci, E.; Davies, H.; Korhonen, J.; Gaebel, M. (2012). Mobility: Closing the gap between policy and practice; 
European University Association, Brussels. 
http://www.eua.be/Libraries/Publications_homepage_list/EUA_Maunimo.sflb.ashx 
36

 European Commission (2015). ECTS Users' Guide. Luxembourg. Publications Office of the European Union, 
2015. http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf  p67 
37 European Approach for Quality Assurance of Joint Programmes (2013). Standards and guidelines for quality 

assurance in the European Higher Education Area. https://eqar.eu/projects/joint-programmes.html 
38

 European Consortium for Accreditation in Higher Education (ECA). Portal on joint programmes of the European 
Consortium for Accreditation in Higher Education (ECA), co-funded by the EU Erasmus Mundus Programme. 
http://ecahe.eu/w/index.php/Portal:Joint_programmes 

http://www.eua.be/Libraries/Publications_homepage_list/EUA_Maunimo.sflb.ashx
http://ec.europa.eu/education/library/pubications/2015/ects-users-guide_en.pdf
https://eqar.eu/projects/joint-programmes.html
http://ecahe.eu/w/index.php/Portal:Joint_programmes
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Prevention Science students, which include guidelines on good practice in issues such as 
collaborative agreements, logistics, language preparation, orientation, reception of 
incoming students and recognition39. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                           
39 Erasmus Mobility. (2011) Erasmus Mobility Quality Tools. http://www.emqt.org/what-is-emqt.html 
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Appendix 1: ECTS Action Plan Template 
 
 
 

Science for Prevention Academic Network (SPAN) 
WP9 : ECTS Recognition and Award  

 

ECTS Action Plan Template 

Aim of this Action Plan Template 

In the Erasmus Thematic Network, SPAN, the University of Malta is Work Package leader 
for WP9, which aims to produce a pan-European Prevention Science ECTS framework in 
order to promote improved progression and increased student mobility. This pan-
European Prevention Science ECTS framework aims to provide students with a clear and 
transparent guide as to how various qualifications and qualification frameworks, across 
various EU institutions, integrate with each other. The objective of this work package is to 
implement the recommendations contained in the Quality Plan (WP 6), by encouraging 
institutions to develop their internal quality assurance procedures, create credit 
allocations for their programmes, or components, to validate them according to their 
national and/or institutional rules and to monitor the credit allocations to establish 
whether the estimated workload is realistic.  
 
In order to develop the most relevant framework possible, we need your collaboration. 
We would be very grateful if you could provide some information about study 
programmes which are already offered by your institution. Within these study 
programmes, we require that you identify the courses/modules which, in your opinion, 
are essential for the proper formation of a prevention scientist. It is important to note 
that the courses/modules chosen do NOT need to belong to the same study programme 
but can be selected from various study programmes. 
 
Select a number of courses/modules that, in total, if possible, sum up to 30 ECTS credits. 
Fill in the details of each course/module in the template provided below. 
 

 
Thanking you for your co-operation 
 
Janet Mifsud and Anne Marie Dimech 
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For the purpose of this template this Glossary of Terms may be useful in the compilation 
of the information requested. 
 
 
Study unit/ECTS credit 
This is the measure used to evaluate the amount of student work, whereby one ECTS 
credit is approximately equivalent to 25-30 hours of student work, of which around 7 
hours are usually direct lecture time in the case of taught ECTSs. 
 
Course/Module 
This is a short syllabus, delivered over 1 or 2 semesters, which provides an x number of 
ECTS credits. 
 
Programme 
This is a series of courses or modules leading to an academic award, such as diploma, 
Bachelor, Masters, PhD. 
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Section A – Programme of Study  
Note : In this section additional courses/modules and rows may be added as required 

 

Course/ 
Module 

Title of 
Course/module 

Period40 
ECTS 
Value 

Title of Study 
Programme41  

1     

2     

3     

4     

5     

6     

7     

     

     

     

 

                                                           
40

 Duration of study unit e.g. 1 semester, 2 semesters, or semester during which it is taught, as applicable 
41

 Title of the Study Program within which the Course/Module is originally taught 



Science for Prevention Academic Network (SPAN) 
WP9 Pan-European Prevention Science ECTS Framework 

 

Page 54 of 89 
 

 

Appendix 1 
ECTS Action Plan Template 

 

 
 
 
 
Section B : Details about availability of each course/module in Section A 
This section may be copied and repeated for each course/module listed in Section A 
 

Course/module No:   

B1 Proposed Title of Award  

B2 Level  

B3 Area/s of Study  

B4 Initiating Department  

B5 
Collaborating 

Department/Institution42 (if any)  

B6 Servicing Department/s43 (if any)  

A7 Faculty/Institute/Centre  

B8 Mode of Attendance 

FT 
(Taught) 

PT after 
hours 

(Taught) 

PT Day 
(Taught) 

PT 
(Research) 

FT 
(Research) 

PT (Taught 
& Res) 

FT (Taught 
& Research) 

PT Dist 
Learn 

FT Dist 
Learn 

 

B9 
Duration in Semesters (include 

summer periods, if any) 
 

B10 Expected Student Numbers  

B11 
Maximum Student Numbers (if 
applicable, please give reasons 

for capping) 
 

                                                           
42

 Refers to another entity with which the initiating department is formulating the programme. 
43

 Servicing departments are those which provide the teaching of one or more study-units which fall outside the 
academic responsibility of the initiating or collaborating departments. 
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Section C – Course/module Details 
Section C may be copied and filled in as many times as required, depending on the 
number of modules/courses selected 
Course/module  No:  
  

C.1.1 Course/module Title  

C.1.2 Level PG  07  08 

C.1.3 ECTS Credits  

C.1.4 Course/module Type  

C.1.5 Period of Study Sem1    Sem2 
Year     Summer Period/Sem3 

C.1.6 Department offering the 
Course/module 

 

C.1.7 Faculty Responsible  

 

Course/module Details 

C.1.8 
 

Description of this course/module 

 
 
 
 
 
 
 
 
 
 
 

C.1.9 Course/module Aims 
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C.1.10 

Learning Outcomes 

1. Knowledge and Understanding: By the end of the course/module the 
student will be able to: 
 
 
 
 
 
 
 
 

2. Skills (including transferable/generic skills): By the end of the 
course/module the student will be able to: 
 
 
 
 
 
 
 
 

C.1.11 
 

Teaching and Learning Methods 

Method Number of 
Sessions 

Duration hours 
each 

Fieldwork   

Independent Study   

Lectures   

Placement   

Practical    

Project   

Seminar   

Tutorials   

Independent online 
learning 

  

Group learning   

Other (please specify)   

 Total learning hours (FOR 
1 ECTS credit: should 
amount to 25-30 hours, of 
which 7 hours are direct 
lecture time) 

 



Science for Prevention Academic Network (SPAN) 
WP9 Pan-European Prevention Science ECTS Framework 

 

Page 57 of 89 
 

 

Appendix 1 
ECTS Action Plan Template 

 
 
 
 
 

 
 
 
C.1.12 
 
 
 
 
 
 
 
 
 
 
 
C.1.12 
(cont.) 
 

Method of Assessment (when the assessment of a course/module 
comprises two or more components, the % weighting for each component 
is to be clearly indicated) 
 

Method 
 
 

Duration in 
hours or length 
in words (as 
applicable) 

Percentage 
weighting 

Assignment   

Analysis Task   

Case Study (take home)   

Case Study (exam 
conditions) 

  

Clinical Assessment   

Clinical Report   

Class work   

Competencies   

Essay   

Examination   

Oral and Written Exercises   

Oral Examination   

Seminar Paper   

Placement   

Fieldwork   

Logbook   

Long Essay   

Portfolio   

Practical   

Presentation   

Project   

Reflective Diary   

Report   

Research Paper   

Transcription   

Workbook   

Workshop   
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 Other (please specify)   

C.1.13 Required Literature/Bibliography 

Title Author 

  

  

  

  

  

  

Optional Literature 

Title Author 
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Appendix 2: Spreadsheet of ECTS Information Packages 
 
Karolinska Institute ECTS Information Package [Total ECTS Credits: 32.5] 
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Karolinska Institute ECTS Information Package [Total ECTS Credits: 32.5] (continued) 
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Karolinska Institute ECTS Information Package [Total ECTS Credits: 32.5] (continued)  
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Karolinska Institute ECTS Information Package [Total ECTS Credits: 32.5] (continued) 

 
 
 
 
 



Science for Prevention Academic Network (SPAN) 
WP9 Pan-European Prevention Science ECTS Framework 

 

Page 63 of 89 
 

 

Appendix 2 
Spreadsheet of ECTS Information Packages 

Karolinska Institute ECTS Information Package [Total ECTS Credits: 32.5] (continued) 
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University of Zagreb ECTS Information Package [Total ECTS Credits: 30] 
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University of Zagreb ECTS Information Package [Total ECTS Credits: 30] (continued) 
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University of Zagreb ECTS Information Package [Total ECTS Credits: 30] (continued) 
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University of Zagreb ECTS Information Package [Total ECTS Credits: 30] (continued) 
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University of Zagreb ECTS Information Package [Total ECTS Credits: 30] (continued) 
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University of Zagreb ECTS Information Package [Total ECTS Credits: 30] (continued) 
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University of Zagreb ECTS Information Package [Total ECTS Credits: 30] (continued) 
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University of Bremen ECTS Information Package [Total ECTS Credits: 36] 
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University of Bremen ECTS Information Package [Total ECTS Credits: 36] (continued) 
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University of Bremen ECTS Information Package [Total ECTS Credits: 36] (continued) 
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University of Bremen ECTS Information Package [Total ECTS Credits: 36] (continued) 
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Vilnius University ECTS Information Package [Total ECTS Credits: 23] 
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Vilnius University ECTS Information Package [Total ECTS Credits: 23] (continued) 
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Vilnius University ECTS Information Package [Total ECTS Credits: 23] (continued) 
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Vilnius University ECTS Information Package [Total ECTS Credits: 23] (continued) 
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Oxford Brookes University ECTS Information Package [Total ECTS Credits: 30]  
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Oxford Brookes University ECTS Information Package [Total ECTS Credits: 30] (continued) 
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Oxford Brookes University ECTS Information Package [Total ECTS Credits: 30] (continued) 
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Appendix 3: Knowledge and Skills Tables 
Karolinska Institute Knowledge and Skills Table 

Course/Module Name Learning Goals 

Generic Skills Specific Skills Prevention Theory Interventions 
(Development, 
Design and 
Evaluation) 

Implementation and 
Monitoring 

Methods for outcome 
evaluation of Public 
Health interventions- 

Critical thinking  
on causal inference 

Study design for evaluation of 
complex interventions  
Principle of data analysis of field 
trials 

Theory of causation 
in etiology and 
prevention 

Intervention 
evaluation 

Intermediary variables in 
evaluation 

Applied Epidemiology 3: 
Outcome evaluation of 
public health 
interventions 

Relation to committers 
and stakeholders 
Equity and ethical 
principles 

Compilation of an evaluation 
protocol, instruments and process 

__ Intervention 
evaluation and 
reporting 

Protocol of data collection 
for evaluation 

Public health 
intervention and 
implementation 
research 

Models and frameworks 
in intervention and 
implementation 
research, ethics 

Systematic and critical appraisal of 
published intervention and 
implementation studies 
Study design designs for process 
and outcome evaluation 

Theoretical 
perspective using 
relevant change 
theories 

Process and outcome 
evaluation 

Intervention and 
implementation core 
components, barriers and 
facilitators; Concepts of 
fidelity and adaptation 

Economic Evaluation of 
Health Care 
Programmes 

Develop decision models 
Reflect on the role of 
health economic 
evaluation for different 
actors in society 

Perform a basic economic 
evaluation; Select medical 
interventions according to the 
decision rules of cost-effectiveness 
analysis; Calculate costs and health 
outcomes of different medical 
intervention 

Theory and principles 
of economic 
evaluation 

Perform a basic 
economic evaluation 

__ 

Advanced course in 
health economics 

Develop a decision 
model using a computer 
programme 
Critically appraise and 
review decision models 
Reflect on potential and 
limitations of modelling 
in economic evaluation 

Economic evaluation based on 
decision tree and Markov modelling 

 
__ 

Analysis  of cost-
effectiveness of a 
health care 
programme by using 
a computer 
programme 
 

__ 
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University of Zagreb Knowledge and Skills Table 
 

Course/Module Name Learning Goals 

Generic Skills Specific Skills Prevention Theory Interventions 
(Development, Design 
and Evaluation) 

Implementation and 
Monitoring 

Theories of Prevention 1 Student General Skills 
- thinking 
skills/critical/scientific 
- ethics 

- epidemiology  
 

- integrate actual 
research findings 
 

- knowing target groups 
 

- setting up an intervention 
theme 
- policies and guidelines 

Theories of Prevention 2 Student General Skills 
- thinking 
skills/critical/scientific 
- teamwork/networking 
- ethics 

 - theories of behaviour 
change 
- integrate actual 
research findings 
 

- designing interventions 
(social inequalities) 
- knowing target groups 
 

- setting up an intervention 
theme 
- community mobilization/ 
partnerships 

Prevention programs in 
family and school 
environment 

Student General Skills 
- thinking 
skills/critical/scientific 
- ethics 

 - integrate actual 
research findings 
 

- knowing target groups 
 

- setting up an intervention 
theme 
 

Strategic Approaches to 
Preventive Interventions 
in the Community 

Student General Skills 
- thinking 
skills/critical/scientific 

 - integrate actual 
research findings 
 

 - policies and guidelines 
- community mobilization/ 
partnerships 

Development and 
implementation of 
prevention programs 

Student General Skills 
- thinking 
skills/critical/scientific 
- project management 
- teamwork/networking 

- design and 
measurement - 
evaluation of complex 
interventions  
- health economics 

- theories of behaviour 
change 
- integrate actual 
research findings 
 

- designing interventions 
(social inequalities) 
 

- setting up an intervention 
theme 
- policies and guidelines 
 

Prevention Campaigns Student General Skills 
- thinking 
skills/critical/scientific 
- teamwork/networking 
 

- social inequality  
- epidemiology;  design 
and measurement - 
evaluation of complex 
interventions  

- theories of behaviour 
change 
- integrate actual 
research findings 
 

- designing interventions 
(social inequalities) 
- knowing target groups 
 

- setting up an intervention 
theme 
- policies and guidelines 
- community mobilization/ 
partnerships 
 

Prevention of 
internalized and 
externalized disorders 

Student General Skills 
- thinking 
skills/critical/scientific 

- epidemiology  
 

- theories of behaviour 
change 
- integrate actual 

- designing interventions 
(social inequalities) 
- knowing target groups 

- setting up an intervention 
theme 
- policies and guidelines 
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- teamwork/networking 
 

research findings 
 

 - community mobilization/ 
partnerships 

Ethics in Prevention 
Research 

Student General Skills 
- thinking 
skills/critical/scientific 
- publishing skills 
- teamwork/networking 
- ethics 
 

- social inequality  
 

- integrate actual 
research findings 
 

- designing interventions 
(social inequalities) 
 

- setting up an intervention 
theme 
- policies and guidelines 
- community mobilization/ 
partnerships 

Research in prevention Student General Skills 
- thinking 
skills/critical/scientific 
- teamwork/networking 
- ethics 

- epidemiology  
- design and 
measurement - 
evaluation of complex 
interventions  
- health economics 

- integrate actual 
research findings 
 

- knowing target groups 
 

- setting up an intervention 
theme 
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University of Bremen Knowledge and Skills Table 
 

Course/Module Name Learning Goals 

Generic Skills Specific Skills Prevention Theory Interventions 
(Development, Design 
and Evaluation) 

Implementation and 
Monitoring 

Health promotion and 
prevention in 
communities 

-critical thinking -methodological 
approaches 
-systematic overview 
-‘good practice’ criteria 
-epidemiological concepts 
of social capital, 
socioeconomic 
deprivation, social 
heredity, obesogenic 
environment 

-various theoretical 
models 

-design interventions (in 
the community setting) 
-evaluate interventions 
-know target goups 

--- 

Evidence base in health 
promotion and 
prevention 

- critical & scientific 
thinking  

-evaluation designs and 
methods 
-mixed methods 
-complex intervention 
designs and evaluation 
-multilevel analyses 
-criteria and 
recommendations (e.g. 
TREND, STROBE) 

- understand systematic 
reviews 
 

- know intervention 
characteristics 

--- 

Evidence base in 
community and family 
health nursing 

critical thinking -quality management 
-assessment 

- integrate current 
research findings 
 

-develop 
concepts/evidence –
based care plans 

-implement research and 
practice-oriented projects 

Health promotion and 
ethics in community and 
family health nursing 

-ethics -social disparities 
-different social milieus 
-needs assessment 
-quantitative and 
qualitative instruments 

- integrate actual research 
findings 
 

-develop interventions 
-knowing vulnerable 
groups 
-develop concepts for 
evaluation 

--- 
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Vilnius University Knowledge and Skills Table 
 
 

Course/Module 
Name 

Learning Goals 

Generic Skills Specific Skills Prevention Theory Interventions (Development, 
Design and Evaluation) 

Implementation and 
Monitoring 

Health promotion 
and prevention  

- interpersonal and 
collaborative skills in 
different contexts, work 
independently and in a team 
- diversity (racial, ethnic, 
gender, religious, etc.) 
awareness and sensitive 
service delivery 
- professional, legal, ethical 
and social responsibility 
- ability to plan and conduct 
psychological research 

- ability to analyse the 
scientific literature on the 
topics of the health 
promotion and 
prevention,  
- to plan and complete the 
scientific research  
 

- knowledge of the 
modern health 
promotion and 
prevention theories and 
models  

- ability to analyse and assess 
the need for individual, 
group and  society health 
promotion and disease 
prevention 
- ability to create and 
implement the modern 
health promotion and 
prevention programmes  
- ability to perform 
consultations for individuals 
and organizations on the 
issues of health promotion  
and prevention 

- evidence based 
psychological service 
delivery in medical 
settings 

Addiction 
Psychology 

- interpersonal and 
collaborative skills in 
different contexts, work 
independently and in a team 
- diversity (racial, ethnic, 
gender, religious, etc.) 
awareness and sensitive 
service delivery 
- professional, legal, ethical 
and social responsibility 
- ability to plan and conduct 
psychological research 

- testing and assessment 
of  addiction behaviour,  
- analysis of 
epidemiological data 
- counselling skills  

- contemporary theories 
of drug use and 
viewpoints of this 
behaviour 
- ability to recognize 
different viewpoints on 
addiction 

- identify the primary, 
secondary and tertiary 
prevention need (and 
possibilities)  
- creation of an action plan of 
the primary, secondary and 
tertiary prevention 

- assessment of drug 
policies, different 
treatment and prevention 
programmes  
- ability to analyse the 
drug use prevalence 
situation in the 
community  

Contemporary 
health psychology: 
theory and practice. 

- interpersonal and 
collaborative skills in 
different contexts, work 
independently and in a team 

- ability to critically 
analyse and discuss the 
studies and researches in 
contemporary health 

- knowledge of 
biopsychosocial model 
of health and disease 
- understanding of 

- applying psychological 
knowledge in practical work 
with patients, equally 
working in team with medical 

- the main functions and 
tasks of health 
psychologists in various 
medical settings 
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- diversity (racial, ethnic, 
gender, religious, etc.) 
awareness and sensitive 
service delivery 
- professional, legal, ethical 
and social responsibility 
- ability to plan and conduct 
psychological research 

psychology psychosocial aspects of 
physical illnesses and 
somatic conditions 
- understanding of main 
functions and 
professional areas and 
activities of health 
(medicine) psychologists 

staff. 

Health psychology - interpersonal and 
collaborative skills in 
different contexts 
- professional, legal, ethical 
and social responsibility 
 

- ability to analyze 
scientific literature on 
health psychology  
- ability to plan research in 
health psychology 

- introduction to context 
and perspectives in 
health psychology 
- introduction to current 
theories and approaches 
in health psychology 

- design primary prevention 
actions or programs. 

- analyze health-related 
behaviour 
- to discuss healthcare 
contexts and the practice 
of health psychology 
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Oxford Brookes University Knowledge and Skills Table 
 

Course/Module 
Name 

Learning Goals 

Generic Skills Specific Skills Prevention Theory Interventions (Development, Design 
and Evaluation) 

Implementation 
and Monitoring 

Evidence Based 
Prevention 

Build skills in 
research evidence  
retrieval, appraisal 
and utilisation, in 
critical analysis of 
research and in 
exploring the 
applicability of 
research to 
prevention policy and 
practice. 

Recognise, critically appraise 
and reflect on own beliefs, 
values and leadership style, 
and how they influence the 
strategic development, 
planning, delivery and 
evaluation of evidence-based 
working in the context of non-
communicable diseases and 
prevention in a range of 
cultures and settings 

Describe how prevention 
science can be conceived 
and understood in a 
historical, cultural and 
societal context, including 
the burden of non-
communicable diseases. 
Specific topics covered 
include: the burden of non-
communicable diseases 
(NCDs); behavioural 
determinants of NCDs; 
prevention theories and 
frameworks; a critical 
perspective; developmental 
epidemiology and 
prevention 

Identify and critically assess evidence on 
what works in preventing risky 
behaviours and non-communicable 
disease. Specific topics include: 
specification, development and 
evaluation of complex preventive 
interventions; logic models; focus on 
young people’s alcohol and drug misuse: 
what works in prevention; cluster 
randomised trials of preventive 
interventions with behavioural 
endpoints; undertaking systematic 
reviews of prevention research studies 

Topics covered 
include: quality 
frameworks for 
preventive 
interventions; 
Leading and 
Implementing 
evidence based 
prevention 
programmes; 
normalisation 
process theory for 
implementation and 
monitoring of 
prevention 
programmes 

Evidence Based 
Social 
Interventions 

Demonstrate 
original and creative 
solutions to 
complex issues and 
problems. Identify 
the core issues and 
the evidence base 
for resolving 
complex emotional 
and behavioural 
problems. 

Develop critical, analytical 
and reflective skills for use in 
assessment, planning and 
decision making with 
troubled children and 
adolescents. Identify and 
explore the national and 
international contexts within 
which behaviour is defined 
as problematic. 

Critically examine models 
of problematic behaviour, 
contexts and causes. 

Identify and evaluate research into 
what works in reducing the contexts 
within which problematic behaviours 
develop in children and young people; 
Identify and critically assess recent 
evidence on what works in 
psychosocial interventions with 
children and young people; Identify 
appropriate interventions and critically 
appraise their use. 
The acquired theory and skills are 
applied to a variety of interventions 
across the developmental stages of 
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children and families including: 1. 
Mental Health Interventions for 
Infants; 2.Parenting Interventions for 
Young Children (The Incredible Years); 
3. Family Interventions (Strengthening 
Families for Primary Prevention of 
Alcohol Use in Children); 4. Family 
Interventions (Motivational 
Interviewing with Uncooperative or 
Hostile Families); 5. Cognitive 
Behavioural Treatment Interventions 
for Children & Young People 

Substance 
Misuse 

Communicate 
complex concepts 
clearly and 
effectively, through 
the spoken and/or 
written word. 
Select and use 
appropriate 
academic skills 
(research, analysis, 
synthesis) 

Build skills in research 
utilisation, in critical analysis 
of research and in exploring 
the applicability of research 
to work for children young 
people and family wellbeing 
in the context of substance 
misuse.  
Recognise own beliefs and 
values, and how they 
influence the development, 
planning, delivery and 
evaluation of evidence-
based working in the context 
of substance misuse 

Describe how substance 
misuse can be conceived 
and understood in a 
historical and societal 
context, including the 
extent of substance 
misuse. 
Express and examine the 
psychological, social and 
policy factors and issues 
relating to substance 
misuse 

Identify and critically assess evidence 
on what works in preventing and 
intervening with young people and 
families in the context of substance 
misuse. 
Develop ability to apply strategies to 
promote user involvement through 
exploration of children, young people 
and family experiences in the context 
of substance misuse 

 

 


